






Appendices

Plan Planning can occur on both a macro and a micro scale. A student may 
be involved, usually with others, in planning a major project; students 
may plan a training programme for themselves, in order to achieve 
a short‑term aim; or they may plan how to organize a session in their 
service activity, in order to resolve a particular problem. Any of these 
senses of “plan” may meet the requirements of the learning outcome.

Project/integrated project An activity that involves teamwork, integrates two or more of creativity, 
action and service, and is of significant duration (see section “Projects, 
themes, concepts”). The importance of duration is that it provides 
opportunities to reflect on progress and adjust plans, in order to resolve 
problems that arise.

Sustained Sustained activities offer opportunities for ongoing reflection and 
planning (see project/integrated project). They also enable students 
to show perseverance and commitment. Where schools have developed 
long‑term partnerships with other agencies, they may require students 
volunteering for particular activities to commit themselves for a year or 
more. Other kinds of activities may be sustained for shorter periods of 
time.

Team The “CAS team” refers to the coordinator and advisers. Others, such 
as administrative staff and activity supervisors, are important to the 
success of the CAS programme but are not part of the core team.
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Possible progress and completion form models

Model form A: CAS progress form
Teachers should consider the following model when creating their own CAS progress forms.

Name of student:

Name of CAS adviser:

Event Date Signature Comments (sample)

Student has declared an 
acceptable plan for CAS 
activities 

Sept 06 X has displayed initiative 
and has a balanced CAS 
programme.

First consultation 
between CAS adviser and 
student

Sept 06 Excellent leadership 
and involvement in 
school drama. Not much 
evidence yet of following 
up on the service project.

Second consultation 
between CAS adviser and 
student

Dec 06 I am pleased to see that 
X has now got involved 
with the computer club 
for handicapped adults.

Student has submitted 
reflective work

June 07 Yes.

A most interesting 
weblog.

Third consultation 
between CAS adviser and 
student

Sept 07 I am delighted that X is 
taking a leadership role 
in the student council as 
well as continuing with 
other plans.

Student has submitted 
final reflections

Mar 08 Yes. Fully satisfactory.

Note: More feedback and detail might be desirable but needs to be balanced against overload.
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